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Abstract 
 
University-community collaboration has become pivotal for the success of 
Australian institutions, particularly as an investment strategy for building social 
and educational capital. The extent of engagement in university-community 
programs is being investigated globally. What processes and programs may 
emanate when engaging in university-community collaboration? This qualitative 
two-year study analysed minutes of meetings, university documents (e.g., 
policies, blueprints), written correspondence between key stakeholders (i.e., 13 
university staff, 14 preservice teachers, and 23 community participants), and 
first-hand observations of programs. Data were coded for commonalities.  
Findings indicated the development of seven university-community programs 
(i.e., Ed Start Program, Science in Schools, Health & Physical Education, Literacy 
in Schools, Middle Years, Indigenous Support, and the 5th Dimension) with 
involvement of 128 preservice teachers, 40 teachers, 14 principals, 14 local 
schools, and more than 1200 primary and secondary school students over the 
two-year period. The establishment of a Reference Group of Educators appeared 
largely responsible for facilitating the success of these programs with perceived 
community needs and specialised university staff instigating each program’s 
direction. However, initially enlisting university staff, forming cohesive 
committees, and establishing clear common goals presented challenges to be 
overcome.   
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1. Introduction 
 
Universities are now accepting their responsibilities for establishing 
community partnerships (Harkavy, 2000); even though university-
community collaboration had not been a traditional strength of higher 
education (Holland, 2004, p. 11). Partnership development is about 
facilitating interpersonal relationships between key stakeholders with the 
phases and dynamics of these relationships as focal points (Bringle & 
Hatcher, 2002). Collaboration between universities and communities can 
bring new knowledge, particularly when addressing issues collaboratively 
within the community (Rai, 2003). University-community collaboration can 
present mutual benefit (Brukardt & Percy 2002). These partnerships can 
build community capacity and have “real potential to connect higher 
education to critical public issues” (Brukardt, Holland, Percy, & Zimpher. 
2004, p. 16), which emphasises the importance of establishing networks, 
trust and shared values (Kilpatrick, 2003). Institutions have found 
university-community engagement has strengthened and expanded 
scholarship and teaching at the academic level (Brukardt et al., 2004), 
particularly as community-based research can bridge the gap between 
academic university work and practical community activities (Heffner, 
Zandee, & Schwander, 2003, p. 3). A university’s designing of programs 
for the wider community is an initial step towards facilitating community 
engagement, which should not be seen as distinct from academic work 
but integral and motivating towards problem solving and community 
building (Harkavy, 2004). Effective programs and partnerships require the 
alignment of goals with adequate time for compromise and a willingness 
to adopt promising ideas (Kriesky & Cote, 2003). Designing university-
based programs for advancing community engagement involves 
motivating potential key stakeholders, promoting collaboration and team 
effort, communicating clear commitments to educational development, 
and most importantly, distributing leadership (Hudson, Hudson, & Craig, 
2006). 
 
Designing university programs requires effective university leaders to 
establish foundations for initiating such programs (Weiss, Anderson, & 
Lasker, 2002) but must be guided by visionary directions presented within 
university strategic plans and policies (Drummond & Soto, 2002). There is 
also an impact on partnerships where the university possesses greater 
power and resources than the surrounding community (Pasque, Smerek, 
Dwyer, Bowman, & Mallory, 2005). Leaders need a level of funding to 
build university resources in order to establish and continue university-
community partnerships. Yet, public accountability remains at the centre 
for deploying government funds to universities and communities (Moxley 
& Lenker, 1995; Winter, Wiseman, & Muirhead, 2006).   
 
Requests for government funding must link with university strategic plans 
to justify such expenditure, including its development of educational 
programs for the wider community. The matching of university plans, 
policies and agendas to resource allocations and activities allows for 
clearer accountability and presents a way to gauge the extent of policy 
implementation. For example, a university strategic plan may state 
“developing environments that foster and reward high-quality scholarship 
and build a sense of community” (QUT Blueprint, 2006, p. 5) for which 
community engagement is facilitated to achieve this plan. More specific 
agendas can be determined with funding directed in areas of need, which 
usually focuses on buildings, human resources, and other resources such 
as library books and technological equipment. However, universities have 
expressed frustration about resource levels for establishing community 
engagement to the point of personnel using their own resources to 
facilitate such collaborations (Letven, Osteimer, & Statham, 2001). 
Resources are essential for developing programs, facilitating university-
community relationships (Ostrander, 2004). Indeed, allocating and 
positioning human and technological resources are precursors for building 
a new learning community. Although human resources are required by 
communities to generate viability in the global economy (Plummer & 
Taylor, 2003), they are also needed by regional universities to create 
relevant knowledge at the local level and develop local human capital into 
an adaptable and valued workforce (Thomas, 2003). Hence, the quality 
and magnitude of local human resources can have an impact on 
implementing a university’s plans and policies. Allocations of human 
resources can engage communities towards innovations that provide a 
presence of an “enterprising culture” for enhancing the learning 
environment (Plummer & Taylor, 2000, p. 10).   
 
It is paramount that key stakeholders are identified for the purposes of 
developing university-based programs for the wider community. Promising 
practices for educating communities include forging partnerships by 
recruiting “new champions” or supportive stakeholders (Brukardt et al., 
2004, iii). These stakeholders can include any single community person, a 
charity, business people, corporations, government agencies and 
affiliations, and the wide range of representative groups within a 
community. For example, catering for marginalised and disadvantaged 
groups is a necessary part of developing a community profile. The 
involvement of these groups through community-university collaborative 
efforts can raise the socio-economic status of a community by 
demonstrating the availability of resources for such ventures (Butcher, 
Labone, & Howard, 2003). In addition, institutions can use this status 
effectively for reconstructing new educational directions in society. After 
identifying key stakeholders who have strong interests in advancing their 
situation, collaboration and team effort will require clarity on roles and 
responsibilities, and consolidating partnerships through open 
communication within a positive environment can contribute to 
relationship building (Kriesky & Cote 2003).   
 
1.1 Context for this study 
The Caboolture Shire north of Brisbane is one of the fastest growing areas 
in Australia (Caboolture Shire Council, 2006). The population has grown 
from 96,000 in 1995 to 135,000 in 2006, and current trends estimate a 
population increase to approximately 155,000 by 2011 and 210,000 by 
2016. This is twice the average growth rate across Queensland. 
Queensland University of Technology (QUT) Caboolture has received state 
and federal funding to develop its new campus. This federal support 
confirms national agenda priorities (e.g., see Cox & Seifer, 2005). About 
one third of the 160 Australian university campuses are in regional areas 
(Garlick & Waterman 2005). Indeed, “Government policies over the last 
decade have encouraged institutions to improve the participation of 
students from those groups who were poorly represented in higher 
education” (DETYA 1998-99, 11).  In regional campuses, university 
students may be the first in their family to attend tertiary education. 
Undoubtedly, there are regionally-based communities who want to learn 
and deserve opportunities for careers; hence regional campuses provide 
access for students, who may in turn contribute to capacity building within 
their communities (Bambrick 2002). Regional areas without universities 
may lose their young talented people because of the limited educational 
opportunities. Consequently, there is a need to provide “pathways to 
higher education for students of diverse backgrounds” (Reid & Hawkins, 
1998, p. 1). Even though regional campuses may not be as well resourced 
as their metropolitan counterparts, regional institutions can provide 
opportunities for personal and professional development within a 
supportive community, especially with qualified university staff and access 
to information and technological resources (Bambrick 2002).  
 
The QUT Blueprint (QUT, 2006) has provided broad strategic directions for 
establishing university-community engagement. QUT’s Caboolture 
Campus is located on the outskirts of Brisbane in a lower socio-economic 
area and has introduced a Bachelor of Education (primary) to the 
community. Currently, the numbers of school leavers who make the 
transition to university within the Caboolture Shire is below the state and 
metropolitan average with only 28.4% of schools leavers making the 
transition to university compared with the 36.6% noted to be the state 
average (Department of Education and the Arts, 2005). Business courses 
were offered to local students in the early stages at QUT Caboolture. In 
2005, the Caboolture campus was relocated to the existing Brisbane North 
Institute of TAFE (BNIT) site at Caboolture. At this time, the Bachelor of 
Education (primary) was introduced. To establish the campus and 
promote the Bachelor of Education program, a Reference Group of 
Educators was formed to further develop educational partnerships and 
collaboration between Education Queensland, schools, Technical and 
Further Education (TAFE), QUT and interested community members. QUT 
academics and professional staff supporting the BEd program were 
approached to ascertain their interest in collaborating with key 
stakeholders and developing partnerships in the Caboolture area. This 
paper aims to explore and describe the building of a new learning 
community as a result of a newly-established university campus.   
 
2. Data collection methods and analysis 
This qualitative two-year study analysed minutes of meetings, university 
documents (e.g., policies, blueprints), written correspondence between 
key stakeholders (i.e., 13 university staff, 14 preservice teachers, and 23 
community participants), and first-hand observations of programs.  Also a 
questionnaire was administered to all second and third-year preservice 
teachers at Caboolture who participated in the project (n=65).  
Incomplete responses were deleted (see Hittleman & Simon, 2004), 
hence, the completed responses (n=57) provided feedback about their 
learning, and the benefits and limitations of the individual programs. The 
information gathered from the Reference Group of Educators, the 
preservice teacher Focus Group meetings, the preservice teachers’ 
questionnaire and QUT team members were transcribed to identify 
emerging themes and locate areas of strength and areas for improvement 
or extension.  Data were coded for commonalities (see Hittleman & 
Simon, 2002).  Findings indicated the development of seven university-
community programs (i.e., Ed Start Program, Science in Schools, Health & 
Physical Education, Literacy in Schools, Middle Years, Indigenous Support, 
and the 5th Dimension) elicited the involvement of 128 preservice 
teachers, 40 teachers, 14 principals, 14 local schools, and more than 1200 
primary and secondary school students over this two-year period.   
 
This collaborative project aimed to design university-based programs that 
meet the learning needs of a unique and diverse community. Teachers, 
preservice teachers, school students (including students with learning 
needs), and Caboolture community members had opportunities to learn 
and participate through this project. Furthermore, this project provided 
Indigenous people from the Caboolture Shire with support for learning to 
achieve equitable outcomes. Regular Reference Group meetings were held 
to coordinate the implementation of the project and examine and assess 
the development, progress and outcomes of the various programs 
initiated. Scheduled meetings continued to monitor the project, provide 
guidance, initiate new programs and revisit the objectives to ensure they 
are being addressed. The minutes of the Reference Group meetings were 
documented to ensure clarity and accuracy of the information and record 
evaluative data. Regular communication between the Academic 
Coordinator for the Faculty of Education, QUT team members, and the 
Reference Group (through emails, regular telephone conversations and 
individual meetings) provided frequent and purposeful feedback on the 
project.  To evaluate the preservice teachers’ views about the project, a 
Focus Group was established in 2005 that consisted of six Caboolture 
preservice teachers and the Academic Coordinator.  
 
3. Results and discussion 
The Reference Group of Educators consisted of a QUT Education staff 
member (Academic Coordinator for the Faculty of Education, Caboolture 
campus), one TAFE staff member, local principals and deputy principals, 
and interested community members. At the first meeting of the Reference 
Group in March, 2005 it was decided that each member would have the 
opportunity to “embody the community group and context that they 
represented” (Reference Group minutes, March, 2005).  It was 
determined by the group that a genuine collaboration required a set of 
principles to guide the partnership.  The minutes of the first meeting 
noted, “This collaborative partnership will consist of: (1) open and 
frequent communication; (2) respect for the various contexts of the group 
members and their teaching beliefs and philosophies; and, (3) benefits for 
all partners (i.e., any collaborative project should demonstrate benefits for 
more than one group, e.g., students, teachers, preservice teachers, TAFE, 
and/or community groups)”. Cohesion and focus for the collaborative 
partnership accordingly were provided through its expressed aim, that is: 
To design programs that would meet the learning needs of a diverse 
community. 
 
An analysis was conducted to ascertain the needs of the various groups 
that may be associated with QUT. The Reference Group of Educators 
determined that these needs would shape the objectives of the 
partnership. Hence, the objectives for the collaborative partnership 
between QUT Caboolture campus, TAFE, local schools and the Caboolture 
community included: 
1. providing QUT preservice teachers with opportunities to be 
engaged in school activities and communications with teachers 
thus promoting their development as beginning teachers; 
2. facilitating professional development for local teachers, 
preservice teachers, TAFE staff, community members and 
educators; 
3. exploring initiatives that can assist Indigenous high school 
students make the transition to university; and, 
4. developing initiatives to support school students who have 
special learning needs. 
 
The project involved designing a range of diverse programs (i.e., Ed Start 
Program, Science in Schools, Health & PE in Schools, Literacy in Schools, 
Middle Years Workshops, Indigenous Support and 5th Dimension 
program).  These programs aimed to meet the objectives formulated by 
the Reference Group of Educators for ensuring a firm and collaborative 
partnership between QUT Caboolture campus, TAFE, local schools and the 
community.  Furthermore, the breadth of this project allowed for the 
growth and development of the campus and the community that is 
representative of the Caboolture Shire. Table 1 below indicates the 
various programs designed within this project linked to the aim and 
objectives. The following provides further insight into three of these 
programs. 
 
Table 1: 
University-based programs linked to objectives  
AIM:  To design university-based programs that would meet the learning needs of a diverse community. 
 
PROGRAMS  
 
OBJECTIVES 
Ed Start Science 
in 
Schools 
Health & 
P.E in 
Schools 
Literacy 
in 
Schools 
Middle-
Years 
Workshops 
 
Indigenous 
Support  
5th 
Dimension
1. Preservice teachers will 
have more opportunities to be 
involved in school activities 
and communications with 
teachers thus promoting their 
development as teachers 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2. Local teachers, preservice 
teachers, TAFE staff, 
community members and 
educators will have 
opportunities for professional 
development 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
3. Initiatives will be explored 
and implemented to assist 
Indigenous people to make the 
transition to university 
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4. Initiatives will be explored 
and implemented to assist and 
support school students with 
special needs  
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
3.1. Ed Start Program (Objectives 1, 3, & 4) 
The Reference Group of Educators expressed their concerns that 
preservice teachers graduate with little or no knowledge of what happens 
in the first weeks of teaching and do not have the opportunity to observe 
the development of primary students over a period of time. As a result the 
Ed Start Program was developed and involved interested volunteer 
teachers. Once these placements were located the second-year preservice 
teachers were allocated to their field experience schools beginning on the 
schools’ professional development day in January. One primary school 
principal commented, “By visiting the school on the student free day, 
students became familiar with both Education Queensland and school 
strategic directions for the year”. The visits continued one-day per week 
during semester 1, leading to the preservice teachers’ four-week field 
experience. The preservice teachers had guided observations and offered 
support to students and teachers in activities such as reading, writing, 
physical education, group work and general teacher aide duties.  QUT 
Caboolture second and third-year preservice teachers were placed within 
one of eight participating state schools. All but 2% of the completed 
questionnaires (n=57) deemed the Ed Start Program successful in 
developing their skills, knowledge and practices for teaching.  
Furthermore, principals and teachers were supportive of its continuation.  
This program has been extended into the third year of the Bachelor of 
Education program. A school principal confirmed the benefits of this 
program when she stated, “Students (preservice teachers) have indicated 
that they now feel more confident and better prepared for setting up their 
own future classroom environments”. 
 
Further evidence on preservice teachers’ development was documented 
through the Focus Group meeting and questionnaire.  Three comments 
indicative of the responses were: 
* This program was fantastic. It gave me insight into how a 
teacher sets up a classroom and the development of the students 
over a year. 
* I gained an understanding of how schools undertake whole-
school planning in order to meet the guidelines set by Education 
Queensland  
* It gave me heaps of teaching ideas and strategies so that I can 
develop into the best teacher I can be 
 
3.2. Science in Schools (Objectives 1-4) 
Science is an area where many primary teachers lack confidence and 
numerous students do not receive adequate science education (Goodrum, 
Hackling, & Rennie, 2001). The Reference Group requested suggestions as 
to how science could be promoted in schools to benefit teachers and 
preservice teachers.  As part of the partnership and collaboration between 
QUT and the primary schools in the area, preservice teachers devised 
science education programs consisting of eight sequential science 
activities suitable for teaching in primary classrooms. The preservice 
teachers delivered their prepared science activities at local primary 
schools.  Primary students and teachers were involved in the science 
activities and the subsequent follow-up discussions. Teachers who 
participated received a CD with copies of the preservice teachers’ science 
activities. As an extension of this program, the Caboolture preservice 
teachers also created and delivered science activities for Science Fairs. 
The Science in Schools program involved three rural state schools with a 
total involvement of 53 preservice teachers, 14 teachers, and more than 
250 primary students.  The most frequent responses noted by the 
preservice teachers in the Focus Group meeting and questionnaire 
highlighted areas in which the preservice teachers felt their learning was 
enhanced: 
* This program gave me great insight into how organised I have 
to be to teach science with children. 
* I have learned key concepts about planning and teaching 
science to students. 
* I learned about integrating science with other key learning 
areas to create connectedness for the students. 
 
3.3. Indigenous Support (Objectives 2, 3 & 4) 
Caboolture Shire is a diverse community with a range of socio-cultural 
needs and influences. Caboolture and the surrounding areas have a 
substantial Indigenous population (Queensland Government, 2000). When 
formulating the project, providing Indigenous support was discussed as a 
priority. The Reference Group of Educators articulated a particular need to 
create opportunities for Indigenous students and community members to 
gain support in the various educational contexts (schools, TAFE, 
university) so that the transition to university could be viewed as an 
achievable and worthwhile future direction. It was recognised that a of 
variety of the existing programs provide support for Indigenous students 
(see Table 1), however, the Reference Group of Educators sought 
collaboration to develop three initiatives to meet the project’s objective of 
providing Indigenous support: (1) Indigenous Workshops, (2) QUT Start, 
and (3) the Parents-Schools Partnership Initiative (PSPI). Professional 
development for teachers was recognised by the Reference Group of 
Educators as a way to achieve positive outcomes for Indigenous students. 
Indigenous Workshops for Teachers was part of Caboolture’s professional 
development program in 2007 with presenters from Education Queensland 
and QUT’s Indigenous Oodgeroo Unit. The program was formulated by 
Indigenous representatives at QUT Caboolture campus to ensure the 
workshops would be suitable and relevant to Indigenous issues. These 
workshops were very successful with over 70 teachers, preservice 
teachers and TAFE staff members attending. 
 
The QUT Ed Start program aimed to assist high school leavers to obtain 
entry into a university degree program.  Through the collaboration with 
schools and community members, three Indigenous students were 
nominated for this program at Caboolture. As a result, the three Year 12 
students successfully completed two specified units (i.e., Visual and 
Verbal Literacy in semester one and Indigenous Education in semester 
two), which provided them with successful entry into QUT’s university 
studies. The Indigenous Lifelong Learning Support Officer for the 
Caboolture Shire Council noted, “This collaboration played a key role in 
the academic development of these three students”. He continued, “Our 
collaborations have lead to sustainable outcomes for Indigenous education 
in the Caboolture Shire as well as influencing the overall academic, social 
and cultural experience of both Indigenous and non-Indigenous students 
of Caboolture”. 
 
As part of this collaborative project, QUT Indigenous members have been 
able to work with local principals in grant applications such as the Parents-
Schools Partnership Initiative (PSPI). It is evident that through these 
Indigenous programs and the collaborative partnership between QUT 
Caboolture campus, TAFE, local schools and the community, benefits were 
gained by not only Indigenous students but the wider community. As 
noted by The Indigenous Lifelong Learning Support Officer for the 
Caboolture Shire Council, “Through our collaborations I was able to 
develop relationships with local Principals and key personnel in schools to 
advance Indigenous education in the Caboolture Shire. This collaboration 
has resulted in continuing benefits to the schools and wider community”. 
                    
4. Conclusion and future directions 
As illustrated by the findings in this study, designing programs that forge 
university-community engagement can have a multiplying effect. Over the 
two-year period there were 128 preservice teachers, 40 teachers, 14 
principals, 14 local schools, and more than 1200 primary and secondary 
school students involved in university initiated programs.  Yet, the 
introduction of the Bachelor of Education (primary) at QUT, Caboolture 
campus faced many challenges for designing university-based programs 
for the wider learning community. Preservice teacher interaction with 
schools, professional development for teachers, and community 
involvement in programs required initiating partnerships that focused on 
the community’s learning needs. Programs in this study were developed 
as a result of professionals who were willing to dedicate time and energy 
for devising such programs. In addition, university personnel needed to 
initiate contact with key community stakeholders to ensure the uptake of 
such programs. University-community engagement continues to increase 
over the past three years at Caboolture. To illustrate, the Science in 
Schools program had increased from 14 preservice teachers, 4 teachers, 
and 51 middle-school students in 2005 to 39 preservice teachers, 9 
teachers, and 189 middle-school students by the end of 2007. As a lower 
socio-economic community, and with many preservice teachers being the 
first in their family to attend this regional university, the collaboration with 
community enhanced prospects for all key stakeholders. Successful 
university-community collaboration required articulating the success of 
programs in their formative stages (Amen 2001), which occurred through 
the university newsletter and various community newsletters.  
 
Devising university-based programs for the wider community had not 
been without its difficulties and problems. Enlisting university staff to be 
involved over and above their workload arrangements presented varying 
degrees of acceptance. The ones willing to project themselves into the 
community demonstrated for others the teaching and research potential of 
such collaboration. This example motivated other staff to be involved.  
Forming cohesive committees also presented difficulties, as some had 
different agendas to the common university goal. Establishing clear 
common goals presented challenges to be overcome. The aim was to have 
benefits for all and not just for some; hence conflicting agendas were 
resolved either through discussion or a change of committee members. It 
was necessary to have a supportive committee who had a somewhat 
collective ideology and a common aim that benefits all.  
 
Largely responsible for the success of these programs was the 
establishment of a Reference Group of Educators. Indeed, the formulation 
of the Reference Group of Educators represented the diverse needs of the 
Caboolture learning community, and wider community participation (e.g., 
The Red Cross, The Smith Family, after-school care groups, Caboolture 
Shire Council, and sporting groups) occurred as a result of this group. The 
Reference Group of Educators included school principals, deputy 
principals, TAFE staff, QUT academics and interested community members 
collaborated who could provide direction for building a new learning 
community with diverse programs. The building of a new learning 
community required a clear aim and associated objectives for devising 
programs to meet the needs of various interest groups. However, 
sustaining university-community collaborations may become an issue 
(e.g., see Davies & Ellison 2003). Nevertheless, at this formative stage it 
is envisaged that through continued support and enthusiasm of the 
Reference Group of Educators and associated key stakeholders that the 
project will continue to evolve and expand bringing further learning 
opportunities for preservice teachers, school students, teachers, TAFE 
staff, QUT staff, Indigenous people, and the wider community. 
 
 
 
5. References 
 
Amen, M.M. (2001). The power of institutions and agents: Sources of 
failed university-community collaborations. Metropolitan 
Universities: An International Forum, The Scholarship of 
Engagement, 12(4), 30-49. 
Bambrick, S. (2002, July). The satellite/remote campus: A quality 
experience for Australian first year students. Paper presented at the 
Sixth Pacific Rim–First Year in Higher Education. Christchurch: The 
University of Canterbury in conjunction with QUT. 
Bringle, R.G., & Hatcher, J.A. (2002). Campus-community partnerships: 
The terms of engagement. Journal of Social Issues, 58(3), 503-516. 
Brukardt, M.J., & Percy, S.L. (2002). To change a university, start with 
the community’, Universities and Community Schools, 7(1-2), 59-
64. 
Brukardt, M.J., Holland, B., Percy, S.L., & Zimpher, N.Z. (2004). A 
Wingspread Statement – A larger purpose – Calling the question: Is 
higher education ready to commit to community engagement? 
Wingspread conference: Institutionalizing University Engagement. 
Wingspread. Racine. Wisconsin.  
Butcher J., Labone E., & Howard, (2003, July). Universities, social 
reconstruction and efficacy for community. Paper presented at the 
2nd International InsideOut conference, Ipswich. 
Cox, D., & Seifer, S. (2005). Challenges to community-higher education 
partnerships: A call to action. In P.A Pasque, Smerek, R.E., Dwyer, 
B., Bowman, N., Mallory, B.L.  The higher education collaboratives 
for community engagement and improvement (pp. 28-31), The 
National Forum on Higher Education for the Public Good, University 
of Michigan. 
Davies, B., & Ellison, L. (2003). The new strategic direction and 
development of the school: Key frameworks for school 
improvement planning. New York: Routledge Falmer. 
DETYA. (1998-99), Annual report. Department of Education, Training and 
Youth Affairs, Retrieved 6 January, 2008, from 
http://www.dest.gov.au/archive/publications/annual_reports/1999/
home.htm 
Drummond, M., & Soto, M. (2002). Establishing a vision and strategic plan 
incorporating multiple stakeholders' voices: Creating reciprocity and 
acknowledging community knowledge. Metropolitan University: An 
International Forum, The Challenges of Leadership. 13(2), 29-44. 
Garlick, S., & Waterman, P. (2005, August). Regional growth, enterprising 
human capital and community engagement. International 
Conference on Engaging Communities, Brisbane, Queensland. 
Garlick, S. (2003, July). Benchmarking ‘good practice’ university-region 
engagement efficiency, paper presented at InsideOut conference, 
University of Queensland. 
Goodrum, D., Hackling, M., & Rennie, L. (2001). The 
status and quality of teaching and learning in 
Australian schools. Canberra: Department of 
Education, Training and Youth Affairs. 
Harkavy, I. (2000). Historical evolution of university-community 
partnerships. Community News, 12(2), 1-3. 
Harkavy, I. (2004). Higher education collaboratives for community 
engagement and improvement: Faculty and researchers’ 
perspectives. In P.A Pasque, Smerek, R.E., Dwyer, B., Bowman, N., 
Mallory, B.L. (Eds.). The higher education collaboratives for 
community engagement and improvement (pp. 22- 26). The 
National Forum on Higher Education for the Public Good, University 
of Michigan. 
Heffner, G.G., Zandee, G.L., & Schwander, L. (2003). Listening to 
community voices: Community-based research, a first step in 
partnership and outreach’, Journal of Higher Education Outreach 
and Engagement, 8(1), 127-139. 
Hittleman, D. R., & Simon, A. J. (2002). Interpreting educational 
research: An introduction for consumers of research. Upper Saddle 
River, NJ: Prentice-Hall. 
Holland, B. (2004). Reflections on community-campus partnerships: What 
has been learned? What are the new challenges? In P.A Pasque, 
Smerek, R.E., Dwyer, B., Bowman, N., Mallory, B.L. (Eds.). The 
higher education collaboratives for community engagement and 
improvement (pp. 10-17). The National Forum on Higher Education 
for the Public Good, University of Michigan. 
Hudson, P., Hudson, S., & Craig, R. (2006, July). Distributing leadership 
for initiating university-community engagement. Paper presented at 
the Australian Universities Community Engagement Alliance 
(AUCEA) Conference, Perth, WA. 
Kilpatrick, S. (2003). Ivory tower meets real world: Benefits of education 
engaging with community. Queensland Journal of Educational 
Research, 19(2), 137-141. 
Kriesky, J., & Cote, L.S. (2003). Extension/academic service-learning: 
Benefits and lessons learned. Journal of Higher Education Outreach 
and Engagement, 8(1), 45-58.  
Letven, E., Ostheimer, J., & Statham, A. (2001). Institionalizing 
university-community engagement. Metropolitan Universities, 
12(3), 63-76. 
Moxley, J.M., & Lenker, L.T. (1995). The politics and processes of 
scholarship. Westport, Conn.: Greenwood Press.  
Ostrander, S.A. (2004). Democracy, civic participation, and the university: 
A comparative study of civic engagement on five campuses. 
Association for research on nonprofit organizations and voluntary 
action. Nonprofit and Voluntary Sector Quarterly, 33(1), 74-93. 
Pasque, P.A., Smerek, R.E., Dwyer, B., Bowman, N., & Mallory, B.L. 
(Eds.). (2005). The higher education collaboratives for community 
engagement and improvement. The National Forum on Higher 
Education for the Public Good, University of Michigan. 
Plummer, P., & Taylor, M. (2003). Entrepreneurship and human capital: 
Distilling methods of local and economic policy to inform policy. In  
S. Garlick, Benchmarking ‘good practice’ university-region 
engagement efficiency. InsideOut conference on higher education- 
proceedings, (pp. 1-17). Brisbane, Queensland: University of 
Queensland.  
Queensland Government. (2000). The Indigenous populations of 
Queensland. Retrieved 6 January, 2007, from 
http://www.lgp.qld.gov.au/docs/corporate/publications/planning/de
mographics/indigenousPopulations/Section_1.pdf 
Queensland University of Technology. (2006). QUT Blueprint 2007-2011. 
Brisbane, Queensland: Queensland University of Technology. 
Rai, K. (2003). Broadening and deepening the definition of outreach 
scholarship: Linking Popular education and community-based 
participatory action research. Journal of Higher Education Outreach 
and Engagement, 8(1), Retrieved 2 August, 2007, from 
http://www.uga.edu/ihe/jheoe/abs8_1_2.htm#rai.  
Reid, J., & Hawkins, R. (1998). The emergence of the new generation 
university. Metropolitan Universities, Retrieved 6 March, 2007, from 
http://muj.uc.iupui.edu/14_2.asp 
Caboolture Shire Council. (2006). Caboolture facts and figures.  Retrieved 
20 June, 2007, from www.caboolture.qld.gov.au 
Thomas, P. (2003, September). Working together: Partnership research & 
development best practice innovation skills base sustainability. 
Department of State and Regional Development, NSW Regional 
Engagement Forum.   
Weiss, E. S., Anderson, R. M., & Lasker, R. (2002). Making the most of 
collaboration: Exploring the relationship between partnership 
synergy and partnership functioning. Health Education & Behavior, 
29(6), 683-698. 
Winter, A., Wiseman, J., & Muirhead, B. (2006). University-community 
engagement in Australia. Education, Citizenship and Social Justice, 
1(3), 211-230. 
 
 
 
 
 
 
  
 
